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2018 teacher assessment exemplification:
End of key Stage 1 and key stage 2 writing teacher assessment (TA), using the
interim key stage and pre-key Stage TA assessment frameworks, is statutory
for 2018.
In the absence of national exemplification materials for pupils working at the
level of the pre-key stage standards, the Southampton Inclusion Partnership
(SIP) has collaborated to produce exemplification materials for use in
Southampton schools.
This document is part of a suite of materials that exemplifies standards for
writing.
Each collection exemplifies one pupil’s writing that meets all the statements
within the pre-key stage TA framework for one of the following standards:
 Foundations for the expected standard (KS1 and KS2)
 Early development of the expected standard (KS2 only)
 Growing development of the expected standard (KS2 only)

Purpose of the SIP exemplification materials
 Schools must use the pre-key stage TA frameworks to ensure that their
TA judgements are accurate.
 The SIP exemplification materials support a secure, cross-school
understanding of national standards, as a point of reference for teachers
when making TA judgements and to validate judgements across their
school.
 It is not a requirement that Local Authorities (LA) moderate pupils
against the pre-key stage standards, therefore these materials are
intended to add rigour and reliability to the assessment of pupils
working at pre-key stage.
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How to use the exemplification materials
To meet a particular standard within the pre- key stage TA framework, a pupil
must demonstrate attainment of all the statements within the standard and all
the statements in the preceding standard(s). The judgement as to whether a
pupil meets a statement is made across a collection of evidence and not on
individual pieces. However, there needs to be sufficient evidence of consistent
performance across several pieces, in order to demonstrate the pupil’s
understanding and application of the statement.

The annotations in these exemplification materials are designed to help
teachers interpret the statements of the pre- key stage TA frameworks
correctly and to apply them consistently.
Each collection contains the six pieces of writing evidence (handwritten
originals with typed, annotated pieces to accompany).
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Interim pre-key stage 2 standards for
English writing
Main principles
The interim pre-key stage 2 standards for English writing are called:

• Foundations for the expected standard in writing
• Early development of the expected standard in writing
• Growing development of the expected standard in writing
These standards are to be used to make a teacher assessment judgement
when a pupil has reached the chronological age where an outcome must be
reported for school accountability, but when the pupil is deemed not to have
completed the key stage 2 programme of study in English writing.
These additional standards supplement the interim framework for teacher
assessment in English writing. They are not intended to be used to track
progress throughout the key stage.
In most cases, the pupils assessed against this standard will not have taken
the key stage 2 English grammar, punctuation and spelling test. However,
having administered the test to a particular pupil, the school may feel that it is
more appropriate to assess the pupil against this standard rather than the
interim framework for teacher assessment in English writing. The decision to
enter a pupil for national curriculum tests remains the responsibility of the
headteacher. Sample test materials and test frameworks have been made
available to support schools in making those judgements.
If a school decides not to enter a pupil for the tests, or if a teacher does not
have evidence that a pupil consistently meets all the statements in the
‘working towards’ standard in the interim framework for teacher assessment in
English writing, the interim pre-key stage standard should be used to provide a
statutory assessment outcome for the pupil unless their attainment is being
reported using P scales.
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As with the interim framework, the interim pre-key stage standards do not
include full coverage of the content of the national curriculum and focus on
key aspects for assessment. These standards should not guide individual
programmes of study, classroom practice or methodology.
Teachers must base their teacher assessment judgement on a broad range of
evidence from across the curriculum for each pupil. Individual pieces of work
should be assessed according to a school’s assessment policy and not against
these interim pre-key stage standards.
The standards contain a number of ‘pupil can’ statements. To demonstrate
that pupils have met a standard, teachers will need to have evidence that a
pupil demonstrates attainment of all of the statements within the standard
and the preceding standards.
Some of the statements contain qualifiers (e.g. some, many and most) to
indicate that pupils will not always consistently demonstrate the skill required.
However, where qualifiers have been used, they have consistent meaning with
‘most’ indicating that the statement is generally met with only occasional
errors and ‘some’ indicating that the skill/ knowledge is starting to be acquired,
and is demonstrated correctly on occasion, but is not consistent or frequent.
Teachers should refer to the key stage 1 national curriculum programmes of
study for items marked * (e.g. to exemplify the words that pupils should be
able to spell).
Where pupils have a physical disability that prevents them from being able to
write, the statement(s) relating to handwriting can be excluded from the
teacher assessment. It is expected that schools will be making reasonable
adjustments as part of normal classroom practice.

This interim pre-key stage standard is for the 2017 to 2018 academic year
only. P scales will continue to be used as the reporting framework for those
pupils with SEND working below this standard in 2017 to 2018.
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Foundations for the expected standard in writing
The pupil can:
 write words, phrases and short sentences that convey meaning (the teacher may
help the pupil to build sentences through questioning)
 write the correct letter in response to hearing each sound of the alphabet
 segment simple1 spoken words into phonemes and write the graphemes
corresponding to those phonemes
 form most lower-case letters in the correct direction, starting and finishing in the
right place
 use spacing between words (the teacher may remind the pupil to do this)
 spell correctly some familiar words, such as own name.

Early Development of the expected standard in writing
The pupil can, after discussion with the teacher:
 write a sentence to convey ideas without the support of the teacher
 use capital letters and full stops correctly in some sentences
 segment spoken words into phonemes and representing these by graphemes,
spelling some correctly and making phonically-plausible attempts on others
 spelling some common exception words*
 form lower-case letters of the correct size relative to one another in most of their
writing.
Growing development of the expected standard in writing
The pupil can, after discussion with the teacher or through scaffolding:
 write sentences that are linked thematically, with meaning and purpose
 use capital letters stops and full stops mostly correctly and use some question marks
correctly
 segment spoken words into phonemes and representing these by graphemes,
spelling many of these words correctly and making phonically-plausible attempts at
others
 spelling many common exception words*
 form capital letters and digits of the correct size, orientation and relationship to one
another and to lower-case letters.
1

CVC, CCVC, CVCC words containing sounds represented by single letters (e.g. cat, frog, jump)

*
These are detailed in the word lists within the spelling appendix of the national curriculum (English
Appendix 1). Teachers should refer to these to exemplify the words that pupils should be able to spell
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Growing development of the expected
standard in writing: Joshua
This collection demonstrates that the pupil is consistently able to produce
writing that meets all statements for ‘foundations for the expected standard’.
The range of tasks is limited as the pupil is at the early stages of writing
The work in this collection represents a pupil who meets all of the Foundation
standards, all of the Early development standards and all the Growing
development standards, writing independently.
The collection shows a pupil who is beginning to write at length and in detail
and the ‘writer’s voice’ is beginning to be heard. The pupil shows confidence
in his spelling and his use of more complex grammar and sentences.

This collection meets the requirements for
‘Growing development of the expected
standard’.

Page 8 of 27

Exemplification
Growing development of the expected
standard: Joshua
A
B
C
D
E
F

Conversation
Information
Instructions
Letter
Letter 2
Story
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Piece A: Story
Context:
Pupils had been reading The Twits and working on direct and indirect speech.

“Mr Twit would you like some carrot soup?”
said Mrs Twit in a creaked voice. “No thank
you” shouted Mr Twit. “how about some
spaggetti bolognaise” chuckled Mrs Twit.
So Mrs Twit went to the garden and got
some worms and mixed it up in the
spaggetti bolognaise “Mr Twit the
spaggetti bolognaise is ready” cackled Mrs
Twit “Okay just coming” said Mr twit
“Whoa what kind of bolognaise is this it wriggles
And Jiggle “ screamed Mr Twit. When mr
Twit finished the plate of bolognaise Mrs
Twit told Mr twit why it was a Jiggle
“Hey Mrs Twit said Shall I tell you why it was
a jiggle, because it was worms
ha ha ha, you didn’t notice.
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Why this evidence meets the Growing development standard
 The pupil has written thematically linked sentences in a story style,
past tense. Meaning and purpose is evident.
 Most sentences have capital letters and full stops and there is some
use e.g. pupil is beginning to use, question marks.
 Pupil can make phoneme/grapheme links, for example, worms,
shouted, kind, plate, carrot.
 Pupil spells Y1 and Y2 Common exception words: kind, would, Mr, Mrs.
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Piece A: Conversation
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Piece B: Information
Context:
Independent writing after class discussion about Remembrance Day.

Remembrance Day
Today is Remembrance day when
everybody in the country takes two
minutes of silence because the
people that were in the war
gave up their lives to protect
our country. That’s why we wear poppies.
The first was started in 1914 and
ended in 1918. The second war started
in 1939 and ended in 1945. They
signed the armistice treaty for the
first world war to end. The place where
most people in the war died was called
Flanders and in that place poppies
started growing. Someone visited the
place and came up with the idea to
Page 13 of 27

make poppies to wear for Remembrance day to remember to think about
the people who died in the wars.

Why this evidence meets the Growing development standard
 The pupil has written thematically linked sentences.
 Most sentences have capital letters and full stops.
 Pupil can segment spoken words into phonemes, spelling many
correctly e.g. poppies, second, silence.
 Pupil spells many Y 1 and Y2 Common exception words: today, who,
people, is, was.
 Capital letters are correctly sized and orientated in relationship to
lower-case letters.
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Piece B: Information
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Piece C: Instructions
Context:
Pupils were asked to write a list of instructions on how to look after a
tortoise.








Feed every day
Feed him/her vegitables, sometimes fruit
Fresh water every day
It needs a house, shelter and some light
Protect from other animals
And handle with care!

Why this evidence meets the Growing development standard
 The pupil has written thematically linked sentences in a non-fiction
genre making use of bullet points.
 All bullet point instructions have correctly sized capital letters and
there is one exclamation mark to denote the final, important
instruction.
 Pupil can segment spoken words into phonemes, spelling many
correctly e.g. day, fruit, every, handle.
 Pupil spells many Y 1 and Y2 Common exception words: house, every,
water.
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Piece C: Instructions
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Piece D: Letter
Context:
Pupils were asked to write a letter to the head teacher to request a lunch
trolley.

Dear Mrs KD
would you be really kind
and provide a lunch trolley for
Maple Class please?
If we had a class trolley we
would not need to walk through
the school disturbing teachers
while they are working.
It would be nice for us to go
out with our friends. Hope you
will be able to help us.
thank you
Name removed
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Why this evidence meets the Growing development standard
 The pupil has written thematically linked sentences in common letter
layout
 Pupil uses capital letter and full stops in all sentences and one
question mark used correctly.
 Pupil can segment spoken words into phonemes, spelling many
correctly e.g. class, nice, friends, help
 Pupil spells many Y 1 and Y2 Common exception words: Mrs, would,
kind, class
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Piece D: Letter
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Piece E: Letter 2
Context:
Pupils were asked to write a further letter to the head teacher in response to
their request being granted.

Maple Class
26th January
Dear Mrs K-D
Thank you for the wonderful, shiny trolley
for the lunch boxes. We really appreciate the
trolley you gave us as it is very helpful.
Now we can go out ….. instead
of going up the corridor and into the
classroom.
Thank you again.
From Name removed
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Why this evidence meets the Growing development standard
 The pupil has written thematically linked sentences in common letter
layout, evidencing meaning and purpose
 Pupil uses capital letter and full stops in all sentences
 Pupil can segment spoken words into phonemes, spelling many
correctly e.g. corridor, classroom
 Pupil spells many Y 1 and Y2 Common exception words: Mrs, you, class
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Piece E: Letter 2
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Piece F: Story
Context:
Pupils were asked to write a story about the school’s lizard, Spike, going on a
holiday.

I love being in my tank
I would like a flight to
Italy. So I have ordered a cab
to Eastleigh Airport. I felt
scaryed, and I shiffered. I
went to the airport door and
the lady stamped my
ticket, and I went through
the corridor on to the
plane. I sat in the plane for 3 –
hours. When I got to Italy I
was scared. I found a hotel. I
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booked a Reservation ticket for
the hotel. I got up the stairs got
in my room. First then I unpacked my
suitcase, dressed up and went round Rome
and I was shops, clothes, electronic.
Why this evidence meets the Growing development standard
 The pupil has written thematically linked sentences in a story style,
past tense.
 Most sentences have capital letters and full stops.
 Pupil can segment spoken words into phonemes, spelling many
correctly e.g. shops, clothes, electronics
 Pupil spells many Y 1 and Y2 Common exception words: so, was, love,
clothes, and many other complex words: suitcase, scared, flights,
airport, reservation
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Piece F: Story

Page 26 of 27

Copyright and authorial information
This suite of materials (five exemplifications) has been produced by
the Southampton Inclusion Partnership, a teaching school who aim to
develop education practice for pupils with SEND.
The materials are available to download from:
http://www.southamptoninclusion.net/
The Southampton Inclusion Partnership gives permission for these
materials to be copied and used throughout Southampton schools;
with the condition that the materials are used in whole, not in parts,
and the authorial right of the Southampton Inclusion Partnership is
acknowledged.
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